
Concerns about the Common Core State Standards
what SOUTH CAROLINIANS should know 


Testing

(Assessment)

Concern: CCSS strips control of student learning from 
schools and districts in favor of a one-size-fi ts-all 
approach. 
Schools and districts conƟ nue to have fl exibility and 
control over the curriculum in schools and classrooms. 
Standards are not curriculum. Standards are learn-
ing standards, academic standards -- goals for what 
students should know by a certain age. Assessments 
measure mastery of those standards. Curriculum, on 
the other hand, is what teachers teach to help stu-
dents meet those standards. Curriculum is generally 
chosen at the district or even the school level, and 
in many cases individual teachers actually decide on 
classroom content and teaching methods. In fact, 
the high school standards are not wriƩ en for specifi c 
courses, leaving states like South Carolina deciding 
course content across the disciplines. 

Concern: The new standards are experimenƟ ng on 
our children.

The Instructional Process

Adapted from the Feb. 19, 2014 Spotlight, published by 
the John Locke Foundation,www.johnlocke.org 

The Common Core State Standards 
were based upon the most advanced 
thinking about preparing students for 
college and careers. NaƟ onal and in-
ternaƟ onal best pracƟ ces data were 
used in the draŌ ing of the standards. 
Furthermore, the state of Kentucky has 
already implemented Common Core 
State Standards and assessed students 
on the new standards for three school 
years. There is currently no movement 
in the state of Kentucky to stop imple-
mentaƟ on of the standards.

Concern: Individual student data that is 
personal in nature is shared with oth-
ers outside a school.
The Family EducaƟ onal Rights and Pri-
vacy Act (FERPA) (20 U.S.C. § 1232g; 34 
CFR Part 99) is a Federal law that pro-
tects the privacy of student educaƟ on 
records. The law applies to all schools 
that receive funds under an applicable 
program of the U.S. Department of Ed-
ucaƟ on. Within that law, there are two 

instances an educaƟ onal agency or insƟ tuƟ on may dis-
close personally idenƟ fi able informaƟ on from an edu-
caƟ on record of a student without a parent’s consent:

If the disclosure is to other school offi  cials, includ-1. 
ing teachers, within the agency or insƟ tuƟ on whom 
the agency or insƟ tuƟ on has determined to have 
legiƟ mate educaƟ onal interests.
A contractor, consultant, volunteer, or other party 2. 
to whom an agency or insƟ tuƟ on has outsourced 
insƟ tuƟ onal services or funcƟ ons may be consid-
ered a school offi  cial provided that the outside par-
ty “performs an insƟ tuƟ onal service or funcƟ on for 
which the agency or insƟ tuƟ on would otherwise 
use employees; is under the direct control of the 
agency or insƟ tuƟ on with respect to the use and 
maintenance of educaƟ on records; and is subject 
to the requirements of FERPA governing the use 
and re-disclosure of personally idenƟ fi able infor-
maƟ on from educaƟ on records.
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South Carolina, like many states, is working to develop 
a longitudinal data system that collects student demo-
graphics and assessment data from the Ɵ me students 
enter school unƟ l the Ɵ me they enter the workforce. 
CollecƟ ng and reporƟ ng these unidenƟ fi able data is 
important for accountability purposes and for a proper 
evaluaƟ on of programs and systems. These systems 
help us determine if we are serving students properly 
and allowing them to achieve success once they enter 
the workforce.  No state system should release any in-
formaƟ on that can idenƟ fy individual students.

Concern: CCSS don’t value creaƟ vity and independent 
thinking and encourage bullying.
The Common Core State Standards value both inde-
pendent thinking and collaboraƟ on, two important 
skills for the workforce and overall success in life. Stu-
dents in our postsecondary insƟ tuƟ ons are very oŌ en 
called upon to complete projects and assignments in 
groups, so preparing students for this environment in 
K-12 is smart pracƟ ce. Healthy disagreement is a good 
exercise for students and it promotes learning. All stu-
dents will face it in college and in their careers. School 
is a wonderful place for students to learn the impor-
tant life skills of delivering and accepƟ ng construcƟ ve 
criƟ cism. It is through our interacƟ on with others that 
we oŌ en learn our own strengths and diff erences. 

Concern: Individuals with a background in early child-
hood were not involved in the draŌ ing of the Common 
Core State Standards. 
The list of individuals, who served on the wriƟ ng com-
miƩ ee, is located at hƩ p://www.nga.org/fi les/live/
sites/NGA/files/pdf/2010COMMONCOREK12TEAM.
PDF. There are a number of early childhood special-
ists listed. The K-12 Standards Development Teams, 
charged with wriƟ ng the standards, were composed 
of individuals represenƟ ng mulƟ ple stakeholders and 
a range of experƟ se and experience in assessment, 
curriculum design, cogniƟ ve development, early child-
hood, early numeracy, child development, English-lan-
guage acquisiƟ on and elementary, middle, and post-
secondary educaƟ on. The majority of these individuals 
were not seasoned standard writers or literary schol-
ars; they were selected because they were experts 
in their chosen fi elds and could provide construcƟ ve 
input about how to make certain American children 
graduate from high school ready for college, career 
pathways, and success in a global economy.

Concern: Teachers will have to spend as much as 70% 
of their Ɵ me teaching informaƟ onal texts as opposed 
to classical texts.  
There is no requirement of Ɵ me within the standards 
but a gradual move toward an increasing use of in-
formaƟ onal texts among all of the subject areas. Ex-
tensive research has established the need for college 
and career ready students to be profi cient in reading 
complex informaƟ onal texts independently in a variety 
of content areas. Most of the required reading in col-
lege and workforce training programs is informaƟ onal 
in structure and challenging in content; postsecondary 
educaƟ on programs typically provide students with 
both a higher volume of such reading than is generally 
required in K-12 schools and comparaƟ vely liƩ le scaf-
folding. Furthermore, research shows that young chil-
dren from lower socioeconomic backgrounds relate to 
informaƟ onal texts far more eff ecƟ vely than tradiƟ onal 
fi cƟ onal texts. 

CCSS are not alone in calling for a special emphasis on 
informaƟ onal text. The 2009 reading framework of the 
NaƟ onal Assessment of EducaƟ onal Progress (NAEP) 
requires a high and increasing proporƟ on of infor-
maƟ onal text on its assessment as students advance 
through the grades. By the Ɵ me a student reaches 
grade 12, they are expected to read 70 percent of in-
formaƟ onal texts using the NAEP Reading Framework. 
In K–5, the CCSS followed NAEP’s lead in balancing the 
reading of literature with the reading of informaƟ onal 
texts, including texts in history/social studies, science, 
and technical subjects. Teachers of English, for exam-
ple, are not required to devote 50 percent of reading to 
informaƟ onal texts. Rather, 50 percent of student read-
ing across the grade and content areas should be infor-
maƟ onal. 

Concern: CCSS forces teachers to change their teach-
ing methods. 
Teachers are not forced to change their methods of 
teaching; these decisions reside at the school and 
classroom level. Regarding teaching methods, the 
“teacher as facilitator” is a change in the delivery of 
content and is oŌ en regarded as a much more eff ecƟ ve 
method for student learning than a tradiƟ onal lecture 
format. UlƟ mately, the intent of these standards is to 
make students more responsible and accountable for 
their own learning and teachers have the opportunity 
to be innovaƟ ve in their teaching methods.



Concern: Algebra I is removed from the 8th grade 
standards, removing the rigor. 
In South Carolina Algebra I has always been a high 
school credit. CCSS does not change that fact. Districts 
will sƟ ll have the opƟ on to allow accelerated middle 
school students to take Algebra I. The key diff erence is 
that the “new” Algebra I and II are much more rigorous 
in content. In fact, operaƟ ons and Algebraic thinking are 
incorporated into the Kindergarten math standards. 

Concern: The standards were not state-led and no 
South Carolinians had input into their approval. 
It is true that no South Carolinian worked on the writ-
ing of the CCSS. However, Forty-one individuals from 
South Carolina served on the comparaƟ ve review 
panels that evaluated the standards in 2010. (hƩ p://
www.eoc.sc.gov/Reports%20%20Publications/Cur-
rent%20Reports%202008-14/Standards/CCSSReport-
FINAL0604.pdf)

Concern: The standards promote sameness instead of 
choice and individuality.
Although the standards are common to students in the 
45 states that have adopted them, curriculum diff ers 
and teachers and students have the freedom and op-
portunity to go deep, emphasizing problem-solving, 
analysis, and criƟ cal thinking, as well as creaƟ vity and 
teamwork.

Concern: The public had no input into the develop-
ment of the standards.
The NaƟ onal Governors AssociaƟ on (NGA) and the 
Council of Chief State School Offi  cers (CCSSO) received 
nearly 10,000 comments on the standards during two 
public comment periods. The draŌ  standards were 
released fi rst in September 2009 and again in March 
2010. The feedback, which came from teachers, par-
ents, school administrators, and other concerned 
ciƟ zens, helped shaped the fi nal version of the stan-
dards. 

Concern: The standards refl ect a federal overreach into 
state’s rights.
As a list of knowledge and skills that students need to 
have to be college and career ready, the standards do 
not violate the responsibility of states to provide pub-
lic educaƟ on. The United States Department of Educa-
Ɵ on (USDE) did use the standards as a prerequisite for 
states applying for Race to the Top grants. The USDE 
also required that states submiƫ  ng waivers from the 

No Child LeŌ  Behind Act to had to have adopted col-
lege and career readiness standards. The South Caro-
lina Department of EducaƟ on was awarded a waiver 
because the state had adopted Common Core State 
Standards. And, the USDE did allocate federal funds 
to two naƟ onal consorƟ a to develop assessments that 
align to the Common Core State Standards.

Concern: The standards will impact private schools and 
home schoolers.
With 45 states adopƟ ng the standards, the textbook 
and curriculum industry will amend its products and 
services to refl ect the Common Core State Standards. 
And, college admissions tests, the ACT and SAT, have 
already announced plans to amend their assessments 
to refl ect the new standards. All students, even those 
who aƩ ended public and private schools and who were 
homeschooled will have to take the new assessments 
if they want to apply to a two- or four-year college or 
university.

Concern: CCSS is an unfunded mandate from the fed-
eral government.
The development of the standards was not funded by 
the federal government. The federal government re-
quired states applying for the Race to the Top program 
to adopt Common Core State Standards. However, to 
apply for a waiver from the No Child LeŌ  Behind Act, 
states had to adopt college and career readiness stan-
dards. South Carolina did this when the State Board of 
EducaƟ on and the EducaƟ on Oversight CommiƩ ee ap-
proved the CCSS in 2010. 

For more informa  on about the standards, including 
family-friendly versions of the standards, go online to 
www.scfriendlystandards.org.

803-734-6148 
www.eoc.sc.gov


